IF WE INVITED JOHN HATTIE IN
THE CLASSROOM-WHAT WOULD
HAPPEN THEN?

Why are so many, of ouy

(eachers and schools <
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- visible learning®

This Certificate is to recognise that

SBirte ODundin

Has completed the 4 day Visible Learning™* Certification Program
for trainers In Moss, Norway:.

17 - 20 April, 2012
'~ 20 Contact hours.
| @:’W At
M : John Hatie
Diractor, Visible Learning™* Senlor Assoclate
Cognition Education Cognition Education >
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vindliames You 1 JOHN HATTIES EIGHT
. MINDFRAMES FOR  —

- TEACHERS AND
LEADERS

2 TEACHERS/LEADERS BELIEVE THAT
, +&= THEIR FUNDAMENTAL TASK IS TO
A § EVALUATE THE EFECT OF THEIR
~ TEACHING ON STUDENTS LEARNING
i AND ACHIEVEMENT

« TEACHERS/LEADERS BELEIVE THAT
SUCCESS AND FAILURE IN STUDENT
LEARNING IS ABOUT WHAT THEY, AS -~
TEACHERS OR LEADERS, DID OR DID
NOT DO..WE ARE CHANGE AGENTS N’

TN bt J.
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Mindframes you
will need

JOHN HATTIES NINE
MINDFRAMES FOR
TEACHERS AND
LEADERS

 TEACHERS/LEADERS WANT TO TALK
MORE ABOUT THE LEARNING THAN
THE TEACHING

« TEACHERS/LEADERS SEE

ASSESSMENT AS FEEDBACK ABOUT
THEIR IMPACT

« TEACHERS/LEADERS ENGAGE IN
DIALOGUE NOT MONOLOGUE



Y,

Mindframes you

MINDFRAMES FOR
- TEACHERS AND
LEADERS

« TEACHERS/LEADERS ENJOY THE
2 . CHALLENGE AND NEVER RETREAT
1 B — TO "DOING THEIR BEST

"t . TEACHERS/LEADERS BELEIVE THAT
. IT IS THEIR ROLE TO DEVELOP
POSITIVE RELATIONSHIPS IN

B — " CLASSROOM/STAFFROOM
1/ N\ NP2 W 7/ a WY
« TEACHERS/LEADERS INFORM ALL

ABOUT THE LANGUAGE OF
LEARNING

» | SEE LEARNING AS HARD WOR
~— \ 4 \ o~
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will need JOHN HATTIES NINE
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_ FIVE PRINCIPLES
Mindframes you FOR EFFECTIVE

will need EDUCATION-
JAMES NOTTINGHAM

« FEEDBACK SHOULD PROVIDE INFORMATION-RELATING TO A SET TASK OR TO THE
PROCESS OF LEARNING-THAT HELPS MOVE PUPILS TOWARDS THEIR LEARNING
OBJECTIVES (JOHN HATTIE 1999)

« APPLICATION-PUPILS APPLY THEMSELVES WHEN THEY PAY CLOSE ATTENTION TO
THEIR LEARNING AND PERSIST IN THEIR EFFORTS "MEDIOCRITY ACHIEVES MORE WITH
APPLICATION THAN SUPERIORITY DOES WITHOUT IT”( BALTASAR GRACIAN Y
MORALES 1601-1658)

« CHALLENGE- UNDERPINS ALL OF THE OTHER FACTORS. IT INVOLVES HELPING PEOPLE
TO OVERCOME DIFFICULTIES INTRINSIC TO A TASK OR THT THE TEACHER HAS SET
FOR A PURPOSE. "WE NEED MORE CHALLENGE AND LESS INSTRUCTION, SINCE IT IS
FROM CHALLENGE THAT ONE GROWS IN BODY, MIND AND SPIRIT” (MATTHEW LIPMAN
1991)

* THINKING-TO TEACH THINKING IS TO HELP CHILDREN DEVELOP CONCEPTUAL
CAPACITIES, POWERS OF JUDGEMENT AND PRACTICAL WISDOM. "THE DEVELOPMENT
OF GENERAL ABILITY FOR INDEPENDENT THINKING AND JUDGEMENT SHOULD
ALWAYS BE PLACES FOREMOST, NOT THE ACQUISION OF SPECAIL KNOWLEDGE
(ALBERT EINSTEIN)

- SELF-ESTEEM - INVOLVES CONFIDENCE, SELF-WORTH AND THE PERSONAL
REOURCES FOR WORKING THROUGH SET-BACKS. -



FIVE FORMATIVE STRATEGIES FOR
LEARNING

1. CLARIFYING, SHARING, AND UNDERSTANDING LEARNING
INTENTIONS AND CRITERIA FOR SUCCESS

2. ENGINEERING EFFECTIVE CLASSROOM DISCUSSIONS,
ACTIVITIES, AND LEARNING TASKS THAT ELICIT EVIDENCE OF

LEARNING
3. PROVIDING FEEDBACK THAT MOVES LEARNING FORWARD

4. ACTIVATING LEARNERS AS INSTRUCTIONAL RESOURCES
FOR ONE ANOTHER </

5. ACTIVATING LEARNERS AS OWNERS OF THEIR OWN
LEARNING N’

ot \/ \ et \ /



PREPARING THE
LESSON-SHARE THE
LEARNING INTENTIONS

« STUDENT EXPECTATIONS/SELF
REPORTED GRADES 1,44

« TEACHER CLARITY 0,75
« WORKED EXAMPLES 0,57

LIST OF INFLUENCES ON
ACHIEVEMENT-JOHN HATTIE VISIBLE
LEARNING




Min lasstege Namn:

1

Jag hmsnaroch f3jer mad | handingen nés
rAgon laser 8 mig.

Jag S aiasar picker

Jag kdnrerigen ombdiicer phskyitar och
fmpackningar, tex. EA MAK, Mc Dongd

3
Jag lser o med nj&ip ar dider

Il

Jag ldsersmb erkis Dicker med 1te omt pb
vane sica. Exempe! ph oicker

Var & Per?

Har &r Fer

5

Jag fjucer imopkoma o med Dokstaver
S0m |ag kdnnerigen (tan Diden
Exempei pb ont:

ok, o, mus. Vs, luve, mita

€
Jag vet hur aife bikstiver | alfanetetibter

-
Jag ljudar Imop idnge ot (utan Niden
Exempel ph o

sKkoe, mast, hund, radio, tita, miste

=

-
Jag Ager senlnicker mea e mers taxt pb

vafe sica.Jag Wi gama Yt p8 bilcema %] |

an sl vac |ag ISser. Exemps:
Ens& oxhen sl

Omnen Rut

Eiomen Eln

Grsan Gela.

E)

Jag frcker om ait [asa bicker gav. N
v&ijer jag bicker med fem raders taxt ph
vade sica.Sildema &r fotiarmnde vikigs
2 an jag ska A vadjag lsser
Exempe! pd dicker

Miassfasian
Eva haren ilebor

10
Jag lager Ite Jockam pociker meg mens
text Det Snes en 0@ Diicer man texten &
vikigast ¢ mig. Sednezema &rldnge
OCh det hénder mer | bickema.
Texten & shorOCh IaNAsE
Jag Resthr vad |ag isser ook kan bemtina
om innenliiet

Exempeal b Dicker

Veam sia min kal?

Salni)

inpa fer monsier D mig
Exv Gmode och Ecor Fadde

"

Jag faserfaktatexter och kan med egne ot
munligh eles sRANIgt baskaya vad texten
mangler om

Exempei ph texter fons |
Fomd\dsbokan
Mann'siobaran

12

Jag kan (S&sa irstaktoner och Rrsth gem

13

Jag Hsergima nigt Rren grop.

NAr [ag har t8nat p on text kan jag iasa
med injevdse. Jag betonar och gir
wppehdil (pausedngar) pb A% stalle.

14

Jag laser enida kagteldicker med ungetdr
100 sidor. En del bicker har nigra diider,
andrs inge ails.

DOet kan vam kateisoicker, R icker
SPOKDOXer, myystetenicker osv

Jag faser mea vt och asvander
fungerande stategier nir|ag midter o jag
inte Resthr

NAriag 14st an taxtkan [ag Kommenters
cch Maga gelaray imranbiet Jagkan
&yen R enkia resonemang king textens
Dodskap samk iaters Wishoant jag sja
Vet meg om. {se mants)

Exempal pb picker
Alls Ssiar Sope
Logda biiren e
Sanns ooh ¥re.

Den Rrsvanna staden




Klassens lasmal:

e Stanna vid punkt

¢ Andas vid komma

eForsta vad du laser
oBerdtta nagot om handlingen
oLésa med inlevelse/lbetoning

e Artikulera

——

Flyt i lasningen

Jag stannar
vid Punkt ach
komma.

Jag borjar ldsa

med inlevelse.

Jag laser med
inlevelse. Jag
betonar och gbr

uppehall
(pauseringar) pa
ratt stalle.
Lasforstaelse Jag bertittar om| Jag berdttar om | Jag ser
det jag har vad som hint i | skillnader och
last. boken och vad | likheter, jag
jag tror ska tanker pé
hénda. tidigare bocker
jag har last
eller saker jog
har varit med
om.
Lasintresse Jag ldser nir Jag ldser da Jag laser
jag maste, och da. jattemycket.
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The SOLO taxonomy

The Structure of Observed Learning Outcomes
(developed by Biggs and Collis, 1982)

Competence

Fail
Incompeternt
Misses point

Incompetence

Prestructaral

The SOLO Taxonomy with
sample verbs indicating levels of understanding

Combine
Describe
Enumerate

Identify Perform serial skills

Name List
Follow simple
procedure

& e * steveral relevant

aspect independent aspects

Unistructural Multistructural

Content subject to copyright. Use with permission only.

Analyze

Apply

Argue

Compare/
contrast

Criticize

Ixplain canuses

Relate

Justify

integrated into

a sirmmaciure

Relational

Create
Formulate
Generaite
Hypothesize
Reflect
Theorize

II%

.

generalized 1O

new domain

Extended Abstract




Perspective is very As a small amount Change of altitude

limited so the
learner can only
recognise one
part of the
environment - the
wood.

Minimal effort.

of altitude is
gained the learner
can recognise
more than one
part of the
environment. No
connections
between the
components are
made.

A little more
effort.

el | baend

causes conditions
to change, e.q.
getting colder,
clouds and bare
hills. This raises
questions as to
cause and effect,
explanations and
comparisons.

Greater effort

At the summit the
learner gains a new
perspective - one
that was not
imagined and
raises questions
about the learners
place in the wider
environment.

Even greater effort



Invite pl

Namn

!

J1a

Kriterier

4 Ja

3 Ja...men..

2 Nej...men..

1 Necj

Biten ska fiyta
ochh vara titc

Ja, baten flyter
bra. 4r 14t och
sjodduglig

Biten flyter men
den drt ex
instabil. svajig,
har for hog/ladg
vattenlinje eller
slapper in lite
vatten

Biaten &r ej
sjoduglic. Brister
finns i tédtning
eller flytformiga

Nej, den sjunker

Biten ska
Kunna ta sig
fram med segel

Ja. Biaten ror sig
framat

Ja, men langsamt
P g a brister i
segclkonstrukiion
en

Nej, men det

finns i alla fall ert
segel. Ytterligare
arbete behédvs. .. ..

Nej, segel saknas

Vem som
helst™ kan {Grsta
min ritning och
anviinda den for
att bygga en bat

Ja. alla steg
{(planering,
konstruktion,
material) finns
med

Ja, mien nagot
steg saknas eller
dr inte komplett

Flera steg saknas
eller ar inte
kompletia, vilket
SO min ritning
sviranviédndbar

Nej, det ar 1 stort
sett bara en bild

Konstraktions-
finess och
fantasi

Ja. jag har tagit
eana imitiativ och
Ljort en mer
realistisk eller
annoriunda b#t

Jag har forsékt
oora en bit med
Tdet lilla extra™
men det hall inte
hela vidgen

cller jagw har vah
en enicel
Liitmadell som
J2g 9jor bra

Jag har gjort en
OK bat

Ar det en bat?
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If the pupils understand

and share the learning intentiot
it is possible for t |
to evaluate their o
and others learnin
be Visible Learners

¥\



SELF-
EVALUATION

vk 7

! 4
-

|

SELF—RE‘I;ORTED GRADES/STUDENTS EXPECTATIONS 1,44
FORMATIVE EVALUATION 0,90

TEACHER-STUDENT RELATIONS 0,72

STUDY SKILLS 0,63

META-COGNITIVE STRATEGIES 0,69
SELF-VERBALIZATION AND SELF-QUESTIONING 0,64
FEEDBACK 0,75



Individual Targets
www.amble.firstschool.org.uk

Area of Focus

Green/ Yellow!
Red

Targets

—®
E
<
Persomal, Social ond
Emotional development

I can work calmly in the classroom.
I can work well with others and take furns.

2%

Communication and

Language

T listen really well.
I can remember what to do.

Physical
Development

&

T can answer questions about the pictures in my
book.

I can write my letters correctly,
I can hold my pencil correctly.

T know what the numbers up to 10 look like.
I can count 10 or more objects correctly.

Attendonce/ Punctudlity

Attendance

Punctuality

L

I can have positive playtimes,
I can listen carefully on the carpet.
I can follow instructions.

I can take my time with my work.
I try my very best




" JAG KAN - PARMEN

—» EN PARM PER ELEV
- FORALDRAGUIDE
« REGISTER MED ALLA AMNEN
« VARJE AMNE INNEHALLER

- KARTLAGGNINGSDOKUMENT MED
TYDLIGA MALBESKRIVNINGAR OCH ELEVENS
SKRIFTLIGA OMDOME

- ELEVARBETE

L



Skf‘iVG Namn:

Mal ar

Datum  Skriftligt omdéme

:
Jag skriver mitt namn och skriver av
bokstaver och ord

3
Jag sknver flera bokstaver och vet hur de
later

Jag kopplar ihop bokstav och ljud ndr jag skriver. Ibland
ar texten svar att féirsta fir andra.

3
Jag provar att skriva for att beratta eller
komma ihag

Jag farmed allt fler bokstiver och texten 3r lattare att 13sa
ach férsta.

-




ASSESSMENT FOR LEARNING

e WHERE AM | GOING? - HELP THE PUPIL TO
UNDERSTAND THE GOAL

OR LEARNING INTENTION

« CONTRUCT LESSONS AND
. ?
HOW AM | GOING: TASKS SO THE PUPIL GETS

INFORMATION OF
HIS/HER POSITION IN

« WHERE TO NEXT? RELATION TO THE GOAL
* GIVE THE STUDENT
FEEDBACK THAT HELPS
THEM REACH THEIR GOAL



' HOW SURE ARE YOU ABOUT WHAT

YOU THINK YOU KNOW?

Graham Nuthall

Tl -

Vitalrie Bt



%f PEER
15 ASSESSMENT
~ K

FORMATIVE EVALUATION 0,9
FEEDBACK 0,75
PEER TUTORING 0,55

COOPERATIVE VS COMPETITIVE
LEARNING 0,54

CLASSROOM COHESION 0,53
PEER INFLUENCES 0,53
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EXPEDITIONARY
LEARNING
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| Visible leaming och vi franar pa aft ge
respons pa matematiken!

\
\
\
\
1

l

vad kan synligt Jarande vara paen
matematiklektion?l
Vi tranar pa att ge respons pa olika l6sningar pa ett ppet
problem.

Eleverna far titta pa eleven Kalles sex olika |6sningar pa
uppgiften nedan. De far trana pa att ge respons pa Kalles
|bsningar genom att diskutera i par och i grupp for att se vad
Kalle gjort bra och vad han kan forbattra i de olika |osningama av
uppgiften.



~ Checklista
OPPET PROBLEM
har utmanat mig sjalv. T ex:

'Jag
It flera saker.

l\ mycket. |
Jag har |ost problemet med ratt \ |

raknesatt. Tex:
\Jag |sser uppgiften med hjalp av

addition.
' Jag loser uppoiften med hjalp av \

‘subtraktion.
n utrakning med hjalp |

Jag visar mi
av mattespraket; siffror, *+ - = \

on passande rakne- "

Jag anvander
strategi for att rakna ut gvaret. 1
\ |

Min utrakning ar ratt. :
| “

Mitt svar ar ratt.
Jag visar mitt svar tydligt.

Jaq skriver siffrorna at ratt

hall.




Du gar till djuraffaren och h [

Det rader full ta

Alla grupper ger [

FINEE ALY LWILWS

! i ’” i
Namn; /\ (L4 Lf

s A
|

Kompis-respons av 20| (A0 (104 uppgiften

Du gér till juraffiren och handlar FORSOK 1

Det hir har du éjort;bra | lﬁ)gifte;

Du har rdknat ut svaret ratt,
Du har valt flera saker.
Du visar ditt svar tydligt.

Att tanka pa till nasta gang du arbetar med en oppen uppgift:

Du behdver visa en utrikning med siffror och + =
Du kan utmana dig mer genom att vl ja olika pris




Du gar till diuraficcakss I

| 3 i ‘
Kalle utvecklar sina losningar pa |

Robin och Josefina hjalper till

Svar: | o T

Namn '.'. } . ‘.@

Kompis-respons av QU AN00 110 pé uppgitten

Du gir till uraffiren och handlar  FORSOK 2

Det har har du gjort bra i uppgiften:

Nu har du utmanat dig sjdlv genom att valja olika
IS,

Nu har du visar du din utrdkning pa mattespraket
med siffror och + =.

Du har riknat ut svaret rdtt.

Du visar ditt svart tydligt.

Att tanka pa till nasta gang du arbetar med en Gppen uppgift:

Fortsdtt utmana dig dven ndsta gdng



Alla elever i klassen ar eniga till slut efter hart tankearbete -
Kalles sjdatte losning pa problemuppgiften far godkant!
Darfor att;

+ Kalle har utmanat sig sjalv genom att valja flera saker
och han har dessutom valt saker som kostar olika
mycket.

+ Kalle |6ser problemet med hjalp av addition.
+ Kalle har valt strateqgin fa stédrst forst.

+ Kalle visar sin utrakning bade pa mattespraket och pa
kapsylspraket.

Kalles utrakning ar ratt.



Namn:_ S

Kompis-respons av

Du gér till djurafféren och h Du gar till djuraffaren och handlar FORSOK 2

e Vad k6per du?
o Vad kostar varje sak?
e Hur mycket kostar allt tillsammans?

Det har har du gjort bra i upy

¢ Hur mycket

Visa hur du ldser u Visa hur du lGser uppgiften?

Tank pd utmana dy Tank pd utmana dig sjalv ndr du l6ser uppgiften|

{ (1 11‘/ /’ 4 1\

| r ¢ ilpuda 2l s

-
-
e

Att tanka pa till nasta gang

//,, / (;{/
anau lékp\i 1%y / /

f = S A “

.1 g

| 2}l golBH57=781
g-M AN <\qu l,-);} ( /A 27%1( |




FEEDBACK

w._-

WHAT TEACHING NEEDS TO BE DONE FIRST TO ENSURE MY
PUPILS HAVE A BASIC UNDERSTANDING?

« NOW THAT MY PUPILS HAVE MADE THEIR FIRST ATTEMPT AT
APPLYING THEIR LEARNIG, WHAT FEEDBACK DO THEY NEED TO
HELP THEM REACH THEIR OBJECTIVE?

« DO MY PUPILS FULLY UNDERSTAND THE OBJECTIVE?

« DO MY PUPILS UNDERSTAND WHAT THEY SHOULD DO TO

UNDERSTAND WHERE THEY ARE AND WHAT THEIR NEXT STEP
SHOULD BE?
N

e \J et | /



TESTS ARE FEEDBACK TO THE TEACHER

Have my
learning
intentions

Have my

teaching What is the

methods

been

successful

or not?

Have my
students
attained the
success
criteria?

What have
my
students
learnt or
not learnt?

been
worthwhile or
challenging?

Where can |
capitalise on
strengths
and
minimise
gaps?

best thing
to teach
next?

Do we have
a shared
idea of
progress?

Where are
my
students on
the learning
ladder?
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~CLASSROOM FOR DIALOGUE-HOW -
- TO DEFINE A GOOD QUESTION?

MARY BUDD ROWE 1986-300

« WHEN TEACHERS GIVE PUPILS A QUESTION,
THEY WAIT AT MOST ONE SECOND FOR
THE ANSWER

« IF THE PUPIL DO NOT ANSWER WITHIN A
SECOND, THE TEACHERS REPEAT OR
RECONSTUCT THE QUESTION OR GIVE IT
SOMEONE ELSE

« WHEN PUPIL HAS ANSWERED THE TEACHER
MOSTLY REACT BY GOING ON WITH MORE
QUESTIONS WITHIN A SECOND

- TEACHERS GIVE MORE TIME TO HIGH
PERFORMING PUPILS THAN TO THE ONES )

DEDENADAMAAINIC I ECC '\ 4 ~ A\ /




_ WAITING FOR THREE SECONDS

« THE ANSWERS FROM HIGH
PERFORMING PUPILS GROW TO FIVE
TIMES THE LENGTH AND FROM LOWER
PERFORMERS SEVEN TIMES

« THE NUMBER OF SPONTANEOUS BUT
GOOD COMMENTS INCREASED
DRAMATICALLY

« THE NUMBER OF UNANSWERED
QUESTIONS WENT DOWN FROM 30 %
TILL UNDER 5 %

« THE NUMBER OF QUESTIONS FROM
THE PUPILS INCREASED
St
DRAMA‘FIéALLY\ ) o, A\

=




__/SCAFFOLDING

p—

« DIFFERENT KIND OF QUESTIONS,
QUIZZES, UNDERSTANDING
QUESTIONS, IMPLEMENTATIONS
ISSUES , ANALYSIS QUESTIONS,

W SYNTHESIS QUESTIONS, VALUATION
ISSUES

M . SOKRATIC QUESTIONS: CLARIFYING,
CAUSES, ASSUMPTIONS, POINT OF
VIEWS, EFFECTS, QUESTIONS ABOUT
QUESTIONS (METACOGNITION)

« CONCEPT STRETCHERS:
COMPARISONS, VENN DIAGRAMS,

EXEMPLES \ 9 )

4 - A\

f
—



HOW-TO TEACH AND DO ALL
THIS?

, /23775 o / 1. DECIDE ABOUT LEARNING GOALS AND
Pt SUCCESS CRITERIA, PLAN
7 2. FIND OUT WHAT THE PUPILS ALREADY
i KNOW, PRETESTS, BRAINSTORMING -

/ PLANNING TOGETHER WITH THE PUPILS

1 3. MAKE IT CLEAR WHAT YOU EXPECT,
SUCCESS CRITERIA, WORKED EXAMPLES,
USE THE LANGUAGE OF LEARNING

4 . USE DIALOGUE-GOOD QUESTIONS-
SCAFFOLDING FOR THINKING AND
REFLEKTION.

5. HELP PUPILS TO GOOD SELF-
EVALUATION AND PLANNING, USE PEERS

6. FIND OUT IF YOUR TEACHING WAS
SUCCESSFUL. TESTS, WHAT PUPILS THINK,
DIALOGUES, QUESTIONNAIRES. USE OTHER
TEACHERS FOR YOUR OWN LEARNING.

J
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mailto:bitte@challenginglearning.com
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