
IF WE INVITED JOHN HATTIE IN 
THE CLASSROOM-WHAT WOULD

HAPPEN THEN?



BITTE SUNDIN-

WHO IS THAT?



JOHN HATTIES EIGHT
MINDFRAMES FOR 
TEACHERS AND 

LEADERS

• TEACHERS/LEADERS BELIEVE THAT 

THEIR FUNDAMENTAL TASK IS TO 

EVALUATE THE EFECT OF THEIR 

TEACHING ON STUDENTS LEARNING 

AND ACHIEVEMENT

• TEACHERS/LEADERS BELEIVE THAT

SUCCESS AND FAILURE IN STUDENT 

LEARNING IS ABOUT WHAT THEY, AS 

TEACHERS OR LEADERS, DID OR DID

NOT DO..WE ARE CHANGE AGENTS



JOHN HATTIES NINE
MINDFRAMES FOR 

TEACHERS AND 
LEADERS

• TEACHERS/LEADERS WANT TO TALK 

MORE ABOUT THE LEARNING THAN

THE TEACHING

• TEACHERS/LEADERS SEE

ASSESSMENT AS FEEDBACK ABOUT

THEIR IMPACT

• TEACHERS/LEADERS ENGAGE IN 

DIALOGUE NOT MONOLOGUE



JOHN HATTIES NINE
MINDFRAMES FOR 

TEACHERS AND 
LEADERS

• TEACHERS/LEADERS ENJOY THE 

CHALLENGE AND NEVER RETREAT 

TO ”DOING THEIR BEST

• TEACHERS/LEADERS BELEIVE THAT

IT IS THEIR ROLE TO DEVELOP

POSITIVE RELATIONSHIPS IN 

CLASSROOM/STAFFROOM

• TEACHERS/LEADERS INFORM ALL 

ABOUT THE LANGUAGE OF

LEARNING

• I SEE LEARNING AS HARD WORK



FIVE PRINCIPLES
FOR EFFECTIVE
EDUCATION-

JAMES NOTTINGHAM
• FEEDBACK SHOULD PROVIDE INFORMATION-RELATING TO A SET TASK OR TO THE 

PROCESS OF LEARNING-THAT HELPS MOVE PUPILS TOWARDS THEIR LEARNING
OBJECTIVES (JOHN HATTIE 1999)

• APPLICATION-PUPILS APPLY THEMSELVES WHEN THEY PAY CLOSE ATTENTION TO 
THEIR LEARNING AND PERSIST IN THEIR EFFORTS ”MEDIOCRITY ACHIEVES MORE WITH
APPLICATION THAN SUPERIORITY DOES WITHOUT IT”( BALTASAR GRACIAN Y 
MORALES 1601-1658)

• CHALLENGE- UNDERPINS ALL OF THE OTHER FACTORS. IT INVOLVES HELPING PEOPLE
TO OVERCOME DIFFICULTIES INTRINSIC TO A TASK OR THT THE TEACHER HAS SET 
FOR A PURPOSE. ”WE NEED MORE CHALLENGE AND LESS INSTRUCTION, SINCE IT IS 
FROM CHALLENGE THAT ONE GROWS IN BODY, MIND AND SPIRIT” (MATTHEW LIPMAN 
1991)

• THINKING-TO TEACH THINKING IS TO HELP CHILDREN DEVELOP CONCEPTUAL
CAPACITIES, POWERS OF JUDGEMENT AND PRACTICAL WISDOM. ”THE DEVELOPMENT
OF GENERAL ABILITY FOR INDEPENDENT THINKING AND JUDGEMENT SHOULD
ALWAYS BE PLACES FOREMOST, NOT THE ACQUISION OF SPECAIL KNOWLEDGE
(ALBERT EINSTEIN)

• SELF-ESTEEM - INVOLVES CONFIDENCE, SELF-WORTH AND THE PERSONAL 
REOURCES FOR WORKING THROUGH SET-BACKS.



FIVE FORMATIVE STRATEGIES FOR 
LEARNING

1. CLARIFYING, SHARING, AND UNDERSTANDING LEARNING 

INTENTIONS AND CRITERIA FOR SUCCESS

2. ENGINEERING EFFECTIVE CLASSROOM DISCUSSIONS, 

ACTIVITIES, AND LEARNING TASKS THAT ELICIT EVIDENCE OF 

LEARNING

3. PROVIDING FEEDBACK THAT MOVES LEARNING FORWARD

4. ACTIVATING LEARNERS AS INSTRUCTIONAL RESOURCES 

FOR ONE ANOTHER

5. ACTIVATING LEARNERS AS OWNERS OF THEIR OWN 

LEARNING



PREPARING THE 
LESSON-SHARE THE 

LEARNING INTENTIONS

• STUDENT EXPECTATIONS/SELF

REPORTED GRADES 1,44

• TEACHER CLARITY 0,75

• WORKED EXAMPLES 0,57

LIST OF INFLUENCES ON 

ACHIEVEMENT-JOHN HATTIE VISIBLE

LEARNING
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The Structure of Observed Learning Outcomes
(developed by Biggs and Collis, 1982)

The SOLO taxonomy
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One Idea Many Ideas Relate Extend

Perspective is very 
limited so the 
learner can only 
recognise one 
part of the 
environment – the 
wood.

Minimal effort.

As a small amount 
of altitude is 
gained the learner
can recognise 
more than one 
part of the 
environment. No 
connections 
between the 
components are 
made.

A little more 
effort. 

Change of altitude 
causes conditions 
to change, e.g. 
getting colder,
clouds and bare 
hills. This raises 
questions as to 
cause and effect, 
explanations and 
comparisons.

Greater effort

At the summit the 
learner gains a new 
perspective – one 
that was not 
imagined and 
raises questions 
about the learners 
place in the wider 
environment.

Even greater effort





If the pupils understand
and share the learning intentions
it is possible for them
to evaluate their own
and others learning-to
be Visible Learners



SELF-
EVALUATION

• SELF-REPORTED GRADES/STUDENTS EXPECTATIONS 1,44

• FORMATIVE EVALUATION 0,90

• TEACHER-STUDENT RELATIONS 0,72

• STUDY SKILLS 0,63

• META-COGNITIVE STRATEGIES 0,69

• SELF-VERBALIZATION AND SELF-QUESTIONING 0,64

• FEEDBACK 0,75



Individual Targets 

www.amble.firstschool.org.uk



JAG KAN - PÄRMEN

• EN PÄRM PER ELEV

• FÖRÄLDRAGUIDE

• REGISTER MED ALLA ÄMNEN

• VARJE ÄMNE INNEHÅLLER

- KARTLÄGGNINGSDOKUMENT MED 

TYDLIGA MÅLBESKRIVNINGAR OCH ELEVENS 

SKRIFTLIGA OMDÖME

- ELEVARBETE





ASSESSMENT FOR LEARNING
• WHERE AM I GOING?

• HOW AM I GOING?

• WHERE TO NEXT?

• HELP THE PUPIL TO 

UNDERSTAND THE GOAL

OR LEARNING INTENTION

• CONTRUCT LESSONS AND 

TASKS SO THE PUPIL GETS 

INFORMATION OF

HIS/HER POSITION IN 

RELATION TO THE GOAL

• GIVE THE STUDENT 

FEEDBACK THAT HELPS

THEM REACH THEIR GOAL
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HOW SURE ARE YOU ABOUT WHAT 
YOU THINK YOU KNOW?



PEER 
ASSESSMENT

• FORMATIVE EVALUATION 0,9

• FEEDBACK 0,75

• PEER TUTORING 0,55

• COOPERATIVE VS COMPETITIVE

LEARNING 0,54

• CLASSROOM COHESION 0,53

• PEER INFLUENCES 0,53

















FEEDBACK

• WHAT TEACHING NEEDS TO BE DONE FIRST TO ENSURE MY 

PUPILS HAVE A BASIC UNDERSTANDING?

• NOW THAT MY PUPILS HAVE MADE THEIR FIRST ATTEMPT AT 

APPLYING THEIR LEARNIG, WHAT FEEDBACK DO THEY NEED TO 

HELP THEM REACH THEIR OBJECTIVE?

• DO MY PUPILS FULLY UNDERSTAND THE OBJECTIVE?

• DO MY PUPILS UNDERSTAND WHAT THEY SHOULD DO TO 

UNDERSTAND WHERE THEY ARE AND WHAT THEIR NEXT STEP 

SHOULD BE?



TESTS ARE FEEDBACK TO THE TEACHER

Have my 

teaching 

methods 

been 

successful 

or not?

Have my 

learning 

intentions 

been 

worthwhile or 

challenging?

Have my 

students 

attained the 

success 

criteria? 

What have 

my 

students 

learnt or 

not learnt?

Where can I 

capitalise on 

strengths 

and 

minimise 

gaps?

Where are 

my 

students on 

the learning 

ladder?

Do we have 

a shared 

idea of 

progress?

What is the 

best thing 

to teach 

next?



CLASSROOM FOR DIALOGUE-HOW
TO DEFINE A GOOD QUESTION?

MARY BUDD ROWE 1986-300 

• WHEN TEACHERS GIVE PUPILS A QUESTION, 

THEY WAIT AT MOST ONE SECOND FOR 

THE ANSWER

• IF THE PUPIL DO NOT ANSWER WITHIN A 

SECOND, THE TEACHERS REPEAT OR 

RECONSTUCT THE QUESTION OR GIVE IT 

SOMEONE ELSE

• WHEN PUPIL HAS ANSWERED THE TEACHER

MOSTLY REACT BY GOING ON WITH MORE

QUESTIONS WITHIN A SECOND

• TEACHERS GIVE MORE TIME TO HIGH

PERFORMING PUPILS THAN TO THE ONES

PERFORMING LESS.



WAITING FOR THREE SECONDS

• THE ANSWERS FROM HIGH

PERFORMING PUPILS GROW TO FIVE

TIMES THE LENGTH AND FROM LOWER

PERFORMERS SEVEN TIMES

• THE NUMBER OF SPONTANEOUS BUT

GOOD COMMENTS INCREASED

DRAMATICALLY

• THE NUMBER OF UNANSWERED

QUESTIONS WENT DOWN FROM  30 % 

TILL UNDER 5 %

• THE NUMBER OF QUESTIONS FROM 

THE PUPILS INCREASED

DRAMATICALLY



SCAFFOLDING

• DIFFERENT KIND OF QUESTIONS,  

QUIZZES, UNDERSTANDING

QUESTIONS, IMPLEMENTATIONS 

ISSUES , ANALYSIS QUESTIONS, 

SYNTHESIS QUESTIONS, VALUATION

ISSUES

• SOKRATIC QUESTIONS: CLARIFYING, 

CAUSES, ASSUMPTIONS, POINT OF

VIEWS, EFFECTS, QUESTIONS ABOUT

QUESTIONS (METACOGNITION)

• CONCEPT STRETCHERS: 

COMPARISONS, VENN DIAGRAMS, 

EXEMPLES



HOW TO TEACH AND DO ALL 
THIS?

1. DECIDE ABOUT LEARNING GOALS AND 
SUCCESS CRITERIA, PLAN

2. FIND OUT WHAT THE PUPILS ALREADY
KNOW, PRETESTS, BRAINSTORMING-
PLANNING TOGETHER WITH THE PUPILS

3.       MAKE IT CLEAR WHAT YOU EXPECT, 
SUCCESS CRITERIA,       WORKED EXAMPLES, 
USE THE LANGUAGE OF LEARNING

4 .      USE DIALOGUE-GOOD QUESTIONS-
SCAFFOLDING FOR THINKING AND 
REFLEKTION.

5.       HELP PUPILS TO GOOD SELF-
EVALUATION AND PLANNING, USE PEERS

6.      FIND OUT IF YOUR TEACHING WAS
SUCCESSFUL. TESTS, WHAT PUPILS THINK, 
DIALOGUES, QUESTIONNAIRES. USE OTHER
TEACHERS FOR YOUR OWN LEARNING.



mailto:bitte@challenginglearning.com
mailto:bitte@2BCurious.com

